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What is the Palmdale Learning Plaza’s Assessment Philosophy? 

Understanding that children grow, learn and develop emotionally and intellectually at different rates, and 

accepting that this is a natural process is the foundation for Palmdale Learning Plaza’s philosophy on 

assessment. Assessment, at its best, is a natural and flowing teaching process. It guides all instruction and the 

aware teacher is doing it consciously and constantly. It is, in fact, this day-to-day classroom assessment that has 

been shown to trigger remarkable gains in student achievement. Crucial instructional decisions are made in the 

classroom every day, not just once a year, and must be based on accurate evidence of learning for the sake of 

student success. Assessment is used to benefit, not merely check for, student learning. We use classroom 

assessment to keep students confident that the achievement target is within reach, and to prepare them for high-

stakes success by helping them believe in themselves as learners. 

 

We acknowledge that students, as assessment users, utilize assessment to help them discover gifts and talents 

they didn’t know they had. We also help students use ongoing classroom assessment to take responsibility for 

their own academic success since they are the ones who decide anyway. As Richard Stiggens says in his article, 

New Assessment Beliefs for a New School Mission (2004):”  

 

 “Students decide if they have any reason to hope for success if they try, they decide if it’s even worth 

the effort, they decide if it is safe to try, and this is all based on their own personal history of academic 

success or failure.”  

 

As students are more involved in the assessment process they are more encouraged to embrace the academic 

challenges to come. Assessment is not an end to a means. The consistent, on-going process of assessment 

counts in a meaningful way if, and only if, the feedback provided to the student is for information and is not 

used as a reward or as punishment. Therefore, we create classroom environments in which students use 

assessments and feedback to understand what success looks like and how to do better the next time. Assessment 

has the potential of bringing about remarkable gains in student achievement. Used appropriately and effectively 

it is a powerhouse for school, and student improvement. 

 

However, teachers do not have to do this alone. Through the Professional Learning Community (PLC) process 

they use common formative assessments to help them capitalize on the benefits of collaboration. Grade level, or 



content like groups of teachers, have collaborative conversations about what their standards mean, what 

proficiency looks like, and how best to assure all students learn by answering the following questions: 

1. What will our students learn? 

2. How will we know if they have learned it? 

3. What will we do if they haven’t learned it? 

4. What will we do if they have learned it? 

 Teams of teachers engaged in designing, using and responding to common formative assessments become more 

knowledgeable about their standards, more assessment literate, and better able to develop more strategies for 

helping all students learn.  

 

What should the guiding principles of assessment be? 

 Inspires excellence 

 Modified 

 User-friendly 

 Ongoing 

 Clear and concise 

 Engaging 

 Rigorous 

 Relevant 

 Culturally inclusive 

 Valid 

 Authentic 

 Varied 

 Timely 

 Data Driven 

 

Assessment in the IB aims to: 

Provide feedback on the learning process. Bruner states that students should receive feedback “not as a 

reward or punishment, but as information” (Bruner 1961: 26). In its approach to assessment, the PYP 

recognizes the importance of assessing the actual process of inquiry as well as the result of inquiry, and 

aims to integrate and support both. 

 

 

 



Assessment in the PYP aims to focus on:  

 How the nature of students’ inquiry develops over time. 

 Asking questions of increasing depth and providing evidence of the capacity to think critically. 

 Students becoming aware that real problems require solutions based on the integration of knowledge that 

spans and connects many subject areas. 

 Students demonstrating mastery of skills and an accumulation of a comprehensive knowledge base to 

enable them to conduct their inquiries successfully, find solutions, and solve problems. 

 Students demonstrating both independence and an ability to work collaboratively. 

(The Primary Years Programme: A basis for practice, pages 14 & 15) 

Assessment in the MYP aims to focus on: 

 Supporting and encouraging student learning by providing feedback on the learning process using 

the MYP Criterion Rubrics. 

 Informing, enhancing and improving the teaching process. 

 Providing opportunities for students to exhibit transfer of skills across disciplines, such as in the 

community project and interdisciplinary unit assessments. 

 Promoting positive student attitudes towards learning. 

 Promoting a deep understanding of subject content by supporting students in their inquiries set in 

real-world contexts. 

 Promoting the development of critical and creative thinking skills. 

 Reflecting the international-mindedness of the program by allowing assessments to be set in a 

variety of cultural and linguistic contexts. 

 Supporting the holistic nature of the program by including in its model, principles that take account 

of the development of the whole student.  

(MYP: From Principles into Practice, page 78) 

Why do we assess? 

Assessment is integral to all aspects of teaching and learning. Reliable and valid assessments help monitor the 

effectiveness of instruction. An assessment is reliable if it provides a dependable, consistent measurement of a 

particular trait or ability; it is valid if it actually measures that trait or ability (Torgesen, 2006). 

 

Assessment is used to: 

 Identify students at the beginning of the school year who are at risk for difficulties and who may need 

extra support or intervention. 

 Monitor students/ progress during the school year to determine whether the at-risk students are making 

adequate progress and to identify any other students who may be falling behind. 

 Collect student assessment data that inform instruction. 



 Assess whether instruction is sufficient enough to ensure that all students achieve grade-level and 

criterion rubric expectations.  

(Hongi, Diamond, Gutlohn, 2013) 

How is student learning promoted through assessment? 

Assessment in the IB is closely aligned with the written and taught curriculum. By using the following 

assessment and grading practices, learning is promoted:  

 Using common formative assessments and summative assessments to align to PYP created rubrics and 

MYP criterion rubrics.  

 Showing PYP and MYP criterion and models in advance. 

 Assessing before, during and after teaching. 

 Offering appropriate choices. 

 Providing feedback early and often. 

 Teaching students to self-regulate by analyzing strengths and weaknesses.  

 Refining assessments provides teachers the ability to differentiate their instruction. 

 Analyzing data as evidence to determine the instructional needs of a class as a whole, grade level as a 

whole, and individual students.  

 

The MYP specifically promotes a “criterion-related” approach, representing a philosophy of assessment that is 

neither “norm-referenced” (where students must be compared to each other and to an expected distribution of 

achievement) nor “criterion-referenced” (where students must master all strands of specific criteria at lower 

achievement levels before they can be considered to have achieved the next level). In a “criterion-related” 

approach to assessment, students are measured against a fixed set of pre-determined criteria. Instead of ranking 

students, the criteria-based assessment model offers descriptors indicating the level of achievement the student 

is meeting. This approach requires greater student involvement, with the intention of developing student 

processes in critical thinking, metacognition, and reflection (Carlson, 2012). The benefits of student 

involvement in the assessment process are supported through research. It has been found that with greater 

student access and teacher articulation of learning objectives the result is greater success in learning (Sadler, 

2005).  When students know what is expected of them, what the goals for learning are, and what the purpose of 

assessment is, they have a greater opportunity to prepare by identifying their strengths and areas for 

improvement in the learning process (Bargainnier, 2003; Wiggins, 1998).  

 

What strategies do we use to assess?  

 Observations of students in large groups, small groups, and individually. 

 Verbal conversations through accountable talk and Socratic seminars 

 Portfolio check 

 Open-ended questions 

 Reflections and summaries 

 Peer tutoring 



 Student self-assessment based on the Learner Profile, Attitudes, Transdisciplinary Skills and 

Approaches to Learning skills 

 Reciprocal questioning/Inquiry 

 

Furthermore, in the PYP, teachers select assessment strategies and design assessment instruments to reflect 

clearly the particular learning outcomes on which they intend to report. A range of strategies for assessing 

students are employed. These strategies take into account the diverse, complicated and sophisticated ways that 

individual students use to understand their experiences. (The Primary Years Programme: A basis for practice, 

page 13)  

 

Additionally, in the MYP, teachers make decisions about student achievement using their professional 

judgment, guided by mandated criteria that are public, known in advance and precise, ensuring that assessment 

is transparent. Across a variety of assessment tasks (authentic performances of understanding), teachers use 

descriptors to identify students’ achievement levels against established assessment criteria. MYP internal 

(school-based) assessment uses a “best-fit” approach in which teachers work together to establish common 

standards against which they evaluate each student’s achievement holistically. (MYP: From Principles into 

Practice, page 78) MYP assessment requires teachers to assess the prescribed subject-group objectives using 

the assessment criteria for each subject group in each year of the program.  

 

What assessment tools and tasks will we use to help us put the assessment strategies into practice? 

Tools Tasks 

 Rubrics/MYP Assessment Criteria 

 Benchmarks/exemplars 

 Checklists 

 Anecdotal records 

 Continuums 

 Tests and quizzes 

 Interviews 

 Common Formative Assessments 

 Portfolios 

 DIBELS/MAZE 

 STAR 360 

 Gallery Walks 

 Reciprocal Questioning 

 Compositions—musical, physical, artistic 

 Problem solving 

 Research 

 Investigations 

 Performances 

 Service as Action 

 Community Projects 

 Project/Problem Based Learning 

 Exhibits and displays 

 Essays 

 Self-Assessments 

 Peer-Assessment 

 Reflection 



 State Testing 

 Smarter Balanced Assessment Consortium  

 Process Journals 

 

How are student achievement levels determined in the MYP? 

Each semester, teachers determine students’ achievement levels in each subject-group using the MYP criterion 

rubrics. To determine these achievement levels, teachers have gathered sufficient evidence of achievement from 

a range of learning experiences, classroom and district assessments. Evidence of achievement come from the 

performance of each student over the course of the semester when the units are taught.  

 

Teachers apply the assessment criteria to student performance by initially looking at the first descriptor. If the 

student work exceeds the expectations of the first descriptor, then the teacher considers the second descriptor, 

and so on until the teacher arrives at the appropriate descriptor. Thus, the student’s achievement level is 

determined.  

What is the relationship between MYP assessment principles and practices with required systems for 

grading and reporting? 

MYP Assessment Principles PSD Assessment Principles 

PSD Principle #1: Teachers will hold students accountable for completing work by providing 

opportunities, interventions, and support. 

 

 Support and encourage student learning 

by providing timely feedback on the 

learning process (Principles of MYP 

Assessment).  

 Assignments are designed to help 

students develop and improve what 

they know, understand, and are able to 

do without penalty. 

 Turn zeroes into 50% before grade 

reporting when using a traditional 

100% scale. 

 Allow for practice of new skills without 

penalty. 

 An opportunity for students to receive 

timely and meaningful feedback on 

their work.  

PSD Principle #2: Student achievement will be evaluated and reported in terms of the 

performance on multiple and various measures corresponding with course expectations and 

stated learning goals.  

 Progress assignments provide evidence 

of progress toward mastery of standards 

through student work on learning 

targets.  

 Teachers can ensure that they assess 

their students’ performances fairly, 

fully and appropriately by selecting and 

using various assessment tools. 

 Approaches to learning represents 

general and subject-specific learning 

skills that the student will develop and 

apply during the programme and 

 Utilizing other measures than mean for 

grade assignment. 

 Using recent evidence to support 

grades. 

 Individual grading assigned by student 

successes. 



beyond.  

PSD Principle #3: Grading procedures shall be related to the stated learning goals. 

 Schools must regularly report student progress 

towards the MYP objectives using the 

prescribed subject-group assessment criteria. 

 “Criterion-related” approach in lieu of “norm-

referenced” approach and “criterion-

referenced”. 

 Formative is for practice with feedback. 

Record summative scores after much practice 

and feedback.  

 Using rubrics to assess student achievement.  

 Using separate rubrics for work habits & 

behavior. 

 Providing students with samples of what levels 

of achievement look like in regards to the 

learning goal.  

 Formative assessment is not included in final 

grading.  

 Summative assessments are used to examine 

academic growth over a grading period.  

 

How do we report student achievement?  

Reporting is a means of giving feedback from assessment, describes progress, and communicates areas for 

growth through: 

 Informal class-work that is sent home 

 Conferences: Teacher-student conferences, Teacher-parent conferences, Student-led conferences 

 Formal District Report Cards twice per year 

 PYP and MYP report cards  

 Progress Reports twice per year 

 Feedback to students given regularly and timely and in a variety of ways within the classroom (for 

example: whole class grading of assignments gives immediate and personal feedback, specific 

comments on student work, teacher and student conferences) 

 Multiple measures shared through OARS data reports 

 IEP goals and objectives  

 PLC data meetings held to analyze evidence and determine instructional needs of class as a whole, 

smaller clinic groups and individual students 

 Vertical articulation between grade-levels 

 Response to Intervention (RTI) meetings  

 Analysis of student achievement at School Site Council  

 

How is standardization of assessment in MYP subjects and the Community Project ensured? 

While we know that teacher, human judgment is imprecise, and subjective, the MYP rubrics promote 

standardization, to help teachers arrive at the same score or grade. These rubrics provide unified information 

about student learning on specifically defined student learning objectives. MYP rubrics will be used 

consistently with as many assignments as possible in all MYP subject areas. Using the subject specific MYP 

rubrics regularly and over time will help students and teachers to gain expertise with the process and the 



criteria. The MYP rubrics provide clear learning targets to both the students and the teachers, thus supporting 

standardization.  

 

Additionally, common formative and summative assessments are often agreed upon in the PLC process between 

subject like teachers. Teachers standardize their expectations for achievement by writing common assessments, 

using common rubrics, discussing the MYP command terms and how they are used, and by collaborating on 

what they will be looking for in student work in order for a student to achieve at a certain level. In PLCs 

teachers also standardize grades by comparing grading practices and coming to agreement on a common level 

for each formative or summative task.  

 

The MYP rubrics are also great for students: they let students know what is expected of them, and demystify 

grades by clearly stating the expectations. As designed by the IB, the rubrics provide students with the “how to” 

for deepening their knowledge and understanding. They provide students the opportunity to do self-assessment 

and to reflect on their own learning process with consistency from year to year and between all classes of the 

Middle Years Program at PLP.  

 

MYP rubrics also help teachers authentically monitor a student’s learning process and develop and revise a 

lesson plan. They provide a way for a student and a teacher to measure the quality of a body of work together.  

When a student’s assessment of his or her work and a teacher’s assessment don’t agree, they can conference to 

allow the student to explain his or her understanding. At times such as these, several teachers may respond by 

collaboratively assessing the work in question.  

 

Standardization of assessment in the community project will start with the coordinators and the supervisors 

clarifying the expectations for the MYP community project with direct reference to the assessment criteria. 

Training time for the community project coordinators and supervisors, before the students begin the community 

project process, will center on the MYP project objectives and how they correspond to the assessment criteria. 

All involved teachers will practice using the descriptors ahead of time to insure consistency in grading. Students 

will then be provided with task-specific clarifications, clearly explaining what they are expected to know and 

do. Also, they will be introduced to the assessment criteria, and continually referred back to said criteria as the 

process unfolds. Students will receive feedback from the supervisors at least 4 times throughout the project: As 

and after they are investigating (criterion A), as and after they have done their planning (criterion B), as and 

after they have taken action (criterion C), and as and after they have reflected (criterion D). During the 

presentations of the community service projects, at least 2 supervisors will join their groups so that each report 

is heard and assessed by 2 people. The supervisors will then collaborate on their scoring before reporting the 

students’ final achievement in the community project.  



 

 

 

How do we evaluate the effectiveness of our program? 

 Plan for and evaluate the effectiveness of the strategies and tools. For example, Portfolios: What is it? 

Why do we do it? How does it work? How often do we do it? Who does it? Who manages it? Where is it 

kept? Who has access to it? What difference does it make in the overall achievement of the students? 

 Data meetings are held weekly within PLCs to evaluate student learning and teaching effectiveness by 

analyzing evidence as outlined in reports. 

 Vertical articulation 

 Behavioral information is collected and analyzed such as number of student referrals, suspensions, 

expulsions. 

 Annual IEP meetings are held to evaluate the goals and objectives and program effectiveness of our 

special education students 

 Annual staff development meetings are held to analyze state testing scores from the previous year in 

order to evaluate the effectiveness of the reading and math programs at each grade level and for 

individual teachers. Plans are made and put into place to address the conclusions reached through the 

evaluation process. 

 Response to Intervention meetings are held as needed to evaluate the influence of current practices in the 

classrooms and of intervention for individual students. 

 Parent-teacher conferences are held as needed to appraise the level of success that individual students 

are having in class, followed by revised behavioral and academic plans as needed. 

 Students in the Gifted and Talented Education program meet with their teacher(s) and parents twice 

yearly to create a GATE plan and then to judge the progress being made and make necessary changes to 

the plan. 

 Teachers meet as grade level teams and then with the IB coordinator (at least) 5 times per year to reflect 

upon the effectiveness of individual units of inquiry and revise as appropriate. 

 Annual School Accountability Report Card (SARC) is sent out district wide to all parents in the 

Palmdale School District. 

 Parent Input through surveys, advisory councils (ELAC, AAPAC, SSC, PTA) committee work, annual 

school report card, etc.  

 IB program evaluation cycle 

 



What are the plans for sharing information about MYP assessment with school staff and the broader 

school community?  

The assessment policy is shared through: 

  Palmdale Learning Plaza school website 

 Monthly parent calendar 

 Parent Advisory Councils 

 Providing hard copies available on site 

 Distribution to teachers and staff 

 Grade level Professional Learning Community binder (collaborative planning time for teachers) 

 Teachers’ Shared Drive  

What is the process for gathering feedback? 

Feedback is obtained through: 

 Comments on school website 

 Annual parent and student surveys (Survey Monkey) 

 Parent Information Nights (Back to School Night and other campus events) 

 Parent and student interviews 

 Suggestion box in front office 

 What is the system to review the policy on a regular basis? 

This assessment policy is reviewed by: 

  Grade level teacher groups during IB Days with the Coordinator  

  School Site Council at least twice per year 

  School Leadership team at least twice per year 

  Parent Advisory Councils at least once per year 

  Associated Student Body at least once per year 

 District Board Members annually 

 

 

 

 

 

 

 

 

 



                                             PLP Abridged Assessment Policy  

What is the philosophy of assessment at PLP? 

Assessment, at its best, is a natural and flowing teaching process. It guides all instruction and the aware teacher is doing it consciously 

and constantly. We use classroom assessment to keep students confident that the achievement target is within reach, and to prepare 

them for high-stakes success by helping them believe in themselves as learners. Assessment is not an ends to a means. It has the 

potential of bringing about remarkable gains in student achievement. Used appropriately and effectively it is a powerhouse for school, 

and student improvement. The prime objective of assessment in the IB is to provide feedback on the learning process. Assessment 

feedback leads students to understand what success looks like, and how to do better next time.  

What is the purpose and process of assessment? 

The purpose of assessment is to: 

 Promote student learning 

 Provide information about student learning 

 Contribute to the overall effectiveness of the program 

 Monitor student progress 

 Drive instruction, intervention and differentiation 

PLP staff use a range of strategies and tools, providing students with feedback to inform and improve their learning. Assessment 

provides opportunities for students to participate in and reflect on the process. Assessment aligns with the requirements of the IB, 

using teacher created rubrics in the PYP, and using the prescribed criteria for each MYP subject group in years 1, 2, and 3.  

What is the focus of PYP assessment?  

 How the nature of students’ inquiry develops over time. 

 Asking questions of increasing depth and providing evidence of the capacity to think critically. 

 Students becoming aware that real problems require solutions based on the integration of knowledge that spans and connects 

many subject areas. 

 Students demonstrating mastery of skills and an accumulation of a comprehensive knowledge base to enable them to conduct 

their inquiries successfully, find solutions, and solve problems. 

 Students demonstrating both independence and an ability to work collaboratively. 

(The Primary Years Programme: A basis for practice, pages 14 & 15) 

What is the focus of MYP assessment? 

 Supporting and encouraging student learning by providing feedback on the learning process using the MYP Criterion 

Rubrics. 

 Informing, enhancing and improving the teaching process. 

 Providing opportunities for students to exhibit transfer of skills across disciplines, such as in the community project and 

interdisciplinary unit assessments. 

 Promoting positive student attitudes towards learning. 

 Promoting a deep understanding of subject content by supporting students in their inquiries set in real-world contexts. 

 Promoting the development of critical and creative thinking skills. 

 Reflecting the international-mindedness of the program by allowing assessments to be set in a variety of cultural and 

linguistic contexts. 

 Supporting the holistic nature of the program by including in its model, principles that take account of the development 

of the whole student. (MYP: From Principles into Practice, page 78) 
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